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Abstract 
Language private lessons became very popular during the 1990  especially in the countries I visited, as a language 
instructor: Russia and Turkey. Parallel to the constant increase in learning demand, a proliferation of instructors was 
registered; due to  its  apparently easy accessibility, the general  impression is  that  in  this field  doesn exist  a 
professional regulation; however it would be desirable to have this sector under control to satisfy the quality learning 
standards. 
In this paper the topic will be approached from different perspectives including the various implications it entails and 
the focus will be centred on some problems concerning language teaching in one-to-one classes, such as: students  
typology, curriculum implementation and learning/teaching continuity.      
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1. Introduction 
 
Private language one-to-one tutoring has been a neglected topic but is increasingly recognized to be 
of major importance. In some  societies it is a  major industry,  which provides incomes for the 
tutors; moreover,  private  teaching  may also  have  major  social  and  educational  implications.  It  
appears  to intensify social inequalities; and while it provides language learning on an individual basis 
with all its advantages, it can interfere with learning processes on a qualitative basis. 
Due to its shadowy character private tutoring is difficult to document. All the data collected and 
commented in this paper have been provided by students and teachers in the course both in Russia and 
Turkey. 
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Private language tutoring has got both desirable and undesirable dimensions. On the positive side this 
kind of teaching provides incomes for the instructors and in some cases, the institutions behind them, 
though not always on a regular basis; language tutoring also increases learning and human social 
relations, providing an out-of-job activity for people who might not have otherwise the time and the 
possibility to learn a language from a regular course. Less positively, however, tutoring can consume 
substantial amounts of a household s income, which sometimes is not well balanced with the quality of  
the service and most importantly private teaching maintains and in some cases intensifies social 
inequalities. 
Language private tutoring has increased in Central and South Eastern Europe, the former 
Soviet 
Union, and Mongolia since the collapse of the socialist bloc as few studies have documented (2006). 
During the political, economic, and social transformation processes of the 1990s and the present  
century, private teaching has been viewed as an effective way for young adults and already successful adults 
to adapt to the new reality and cope with system changes. For the purposes of this study, the  focus is 
on individual teaching in language subjects and especially Italian language. 
Some research studies have also focused on the dynamics of private tutoring, the factors 
influencing 
demand for it, and its effects on quality, equity, and ethics in education systems. Some of these issues 
will be discussed in this paper as well; however, this project is on a smaller scale and consequently the 
results obtained are less pretentious. The purpose of such a research study is, in fact, presenting a 
growing phenomenon which can have social implications that may in turns effect the qualitative 
aspects of the learning process. 
 
2. The study. A frame 
 
Private language teaching has been a neglected topic by the academics but it should be 
recognized to be of major importance because of the increase it had during the last years. Private 
language teaching refers here to one-to-one language classes usually requested by adults to improve 
their communication skills in business as well as in their private life. 
The language that has been considered is Italian because this research is based on my personal 
experience as a language instructor in the last 8 years both in Moscow, Russian Federation and 
in Istanbul, Turkey. Due to the fact that this sector of education is mainly hidden and shadowy it is 
difficult to document and thus collect official data. As a result, is desirable to develop the research and 
have a major number of scholars involved in projects concerning the issue from different perspectives, 
from the linguistic one to the social one, since private language teaching may have different implications 
ranging from the socio/economical to the professional and educational ones. 
2.1. The socio/economical implications of private one-to-one language teaching 
 
In terms of socio/economical implications it is necessary to frame the phenomenon; during the 
1990s especially Russia and all the former Soviet countries, but also Turkey in part and for different 
reasons, plunged into a process of radical reorientation. Among the various sectors where the effects of 
this reorientation have been more interesting, education occupied an important position. As a 
consequence of the new reorientation a new demand together with a new typology of student, new 
purposes and new needs arose and a response to cope with the system changes and to adapt to the new 
reality was necessary. The new demand had, thus, an emergent economy as a background characterized 
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by an uneven distribution of individual wealth, which gave the possibility to well off potential learners 
to afford for themselves a private tutor and achieve in a relatively short time a good level of 
internationality thanks to the learning of a foreign language. 
The most required  language  has always  been,  for  reasons that  will not be stated  here, 
English; however, in Russia Italian has been the second most requested language. In the common 
imaginary Italy represents and has always represented a country admirable for its culture, history, 
nature, fashion, creativity, food, friendly people and welcoming atmosphere; on its turn learning Italian 
would give the access to all this and, providing likely more opportunities to personal and professional 
growth. Another very important factor to consider is the elitist character of a language such Italian 
primarily given by the fact that the number of people who chooses to learn it is still a minority. As a 
result the combination of the two factors: wealthy students willing to emerge from the mass and affirm 
themselves in the new world and on the other side a language for few and suitable for this purpose, 
gave birth to a phenomenon which quickly became the source of a prosperous market, which provides 
an income for teachers and all the underground, hidden structures connected with them. 
 
2.2. The professional implications 
 
According to the frame depicted above, the demand in learning Italian increased regularly and had a 
natural development; as a consequence the number of ne  teachers increased as well. In the previous 
paragraph the new student s profile has been traced, now it is necessary to define the profile of the 
new eacher and to a wider extent of the side who offers the service on a larger scale to consequently 
discuss the professional and educational implications related to this. 
Due to its apparently easy accessibility, income and the false belief that to be a native speaker is a 
sufficient condition to be a language teacher, many non teacher trained native speakers decide to 
undertake this profession. The result is that both students and teachers may be affected in a negative 
way, inevitably disrupting the learning process which is then characterized by misleading choices and 
decisions and thus low quality results. Among the teachers indirectly involved in the survey there are, 
in fact, so called real teachers, trained for this job, others who have learned it on field and others whose 
profession is another one, but the odd circumstances of life led him/her to the profession of teaching. 
The fact that in this sector there is no regulation and no professional acknowledgement, in spite of its 
economical and social impact, it should be of a high interest for researchers in the socio-educational 
field. 
In the one-to-one language teaching system students are sometimes provided by private schools or 
agencies run by students  hunters who most of the time do not have a background in the education 
sector. Once the student has been found he or she is matched with a teacher according to his/her or 
student s convenience; at times students find the teacher by themselves via internet specialized web 
sites, internet forums and/or referenced by other students. These last cases are more common in the 
Russian Federation, whereas in Turkey the first system is still the most established one. 
To be aware of all the problematic issues concerned with the whole structure of one-to-one classes 
behind their feasibility, it is necessary to shed light on some of them. 
 
2.2.1. Problematic issues 
To  discuss  the  quality and  the  effectiveness  of one-to-one classes  a  series of  factors should  
be considered. Some may concern the job itself on a professional plan and others may closely relate to 
the learning process and outcome. 
First of all, the choice of the instructor is not regulated by a recruitment process or selection; this 
means that, in case of Turkey, for example, where teachers and students are provided by agencies that 
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one can find on the internet, the adopted criteria for the selection are unknown or concealed and 
that the whole selection occurs on a different basis or doesn t occur at all; as far as the autonomous 
choice of the teacher by students via internet, the issue is even worse, because teachers recruited 
online cannot undertake an evaluation process and whether the agencies can be supporters of a certain 
guarantee, internet and forums cannot certainly be. When guarantee as continuity comes to terms, 
however, there is not such a thing neither on a long term basis nor on a short time basis because in this 
kind of one-to-one teaching system the commitment is not sealed by a contract and consequently no 
taxes are paid, no health insurance or National insurance contributions are recognized. On a didactic 
basis there is not any kind of support, so the teachers have to provide themselves a program, a 
curriculum and more concretely books, photocopies and all the material necessary for the lesson. As 
resulted from the survey 44% of the interviewed students take their private lessons at their office and 
this means for the teacher an expenditure of time and money to reach the office, or offices if the 
lessons are more than one in the same day; moreover in the above mentioned case the learning 
environment is likely disrupted by external distracters typical of offices and work setting. Other 
factors negatively affecting the quality of one-to-one lessons is the fact that most of the students quit 
before reaching the desired level with the result that the  teach s performance and the students
learning outcome are both affected. 
As implied in the subtitle of this article, in form of a question, teachers have to seek for a possible 
way to overcome the difficulties disguised in this job; however, it is not easy to manage this 
complicated sector of education and teachers involved in this should be provided with a more convenient 
support and backup. New strategies as well as a collective effort towards the achievements of the best 
results could be a starting point for a solution. 
2.3. The educational implications 
 
In the previous paragraphs different aspects concerning the social and professional implications of 
the one-to-one teaching system have been analyzed; the new student s profile has been depicted as 
well as the more concrete and tangible difficulties teachers have to face to deal with this new trend 
due to the fact that there is neither regulation nor standard competition within the parties involved. In 
fact, it all looks very confusing and the impression is that the only ones to sustain the damages are the 
students. 
It urges now to focus on the educational implications, which are central in a teaching-learning 
process that is student focused. The major problems teachers and students in turns face are lack of 
continuity and curriculum implementation; in addition, students  learning styles is a fundamental but 
often neglected aspect that should be considered in order to implement the best strategies to 
accomplish the desired objectives. 
As far as lack of continuity is concerned, one-to-one language lessons are likely to be discontinuous 
due to the natural character of the lesson itself. Generally, days and frequency are decided on a 
common ground between the teacher and the student; however to respect the schedule is more difficult 
because of contingent problems that may arouse. The 57% of the interviewed students are running their 
own job and they have intense work schedules which sometimes prevail on the Italian lesson schedule; 
for this reason lessons are cancelled or postponed and at times long intervals are given before restart a 
lesson. Although the total awareness of the importance of class regularity and continuity by the 
total amount of the students, only a small percentage (9%) affirms that regularity and continuity are 
necessary foundations to learn, admit that long pauses affect negatively the learning and that one feels 
like if he/she never learns, thus losing motivation. Overcoming this problem is complicated because 
generally private lessons are chosen for their flexibility; when asked about the cause why a private 
lesson is preferred to a group one, the 64% of the students chose flexibility as the major reason; 
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therefore, it is difficult to expect regularity and continuity from such students; teachers have to struggle 
to keep motivation high, marking progresses and guarantee a certain degree of continuity and 
connection between the lessons. 
Curriculum implementation is strictly connected with the above mentioned issue. Curriculums are 
prepared  by teachers  who  try  to  adapt  the  objectives  and  the  strategies  according  to  the  
student s schedule, time availability, skills and purposes. Working on a curriculum implies knowledge 
of all these elements and implement it requires an effort that is often neglected; the reasons may be 
different, it can depend upon the teacher as well as upon the student and the regularity of the lesson, 
which may avail or disrupt the implementation itself, thus requiring the teacher having the ability to 
adapt always to a new set of circumstances. 
Another important concern is related to the students  learning styles. Teachers know that students 
can learn in different ways, have different skills and different intelligences; however improvised 
teachers can ignore such an important element. When students are asked about the advantages of 
private lessons vs regular language group courses, the overall result of the answers convey the idea that 
students demand a special and individual attention that is not possible to have in a crowded language 
class. For this reason in a private language lesson teachers have the duty to know how their students 
learn best in order to provide them the best tools to be successful learners and meet their needs as 
language private students. 
Considering all the mentioned factors from the educational side it is not difficult to imagine the 
negative consequences that a teaching system which doesn t consider these issues can have on students. 
 
3. The quantitative findings. 
 
In this paragraph the results of the survey are presented in a discursive way. The results below 
show the  percentages  of  sampled  students  taking  one-to-one  Italian  language  lessons  in  Moscow 
and  in Istanbul. 
Collected data are about the student s profile, the choice of the teacher and the language, the 
advantages of a private lesson and the student s personal evaluation of his/her performance and 
lesson s quality. 
In the two cities, Moscow and Istanbul, analyzed in this paper, Italian language lessons are 
preferred by women for the 64%; the majority (47%) of student s age is between 40 and 50 years and 
they run their own business in the 56% of cases. 
Italian is preferred mostly (63%) for personal delight, to be used on holiday or because is a pleasant 
language; only the 30% of students study it for their business and only the 7% to pursue their graduate 
or master studies in Italy. 
Private one-to-one lessons are better than school lessons because they are flexible and thus more 
suitable for working people for the 64% of cases, surprisingly only the 8% of the students chooses 
private lessons because of their higher effectiveness, and the 28% for both the reasons. This means 
that only the minority of students is concerned with the real effectiveness of the lesson and again when 
asked about the advantages of a one-to-one class compared to a regular group class the 50% states 
that time and place flexibility are a steady advantage, while the rest of the students think that the 
teacher s helpfulness and total dedication, much concentration, less waste of time while waiting your 
turn and absence of competition are among the other advantages; as far as the effectiveness is more 
closely concerned some students referred to the possibility of learning more quickly and repeat a topic 
as long as one wishes. 
The following two data concern the teacher and how the students or, on behalf of them, schools and 
agencies, select them. For the 97% of the students the language teacher has to be a native speaker, 
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among the reasons to support this statement, students brought various explanations such as, the 
importance of the right pronunciation, the accent, his/her ability to answer all the questions, 
usefulness, total command of the language and his /her knowledge of the culture. Only the 3% of the 
students could accept a non native speaker  instructor  provided  that  he/she is a  qualified  teacher.  
Interestingly,  no  students except  one mentioned the condition for the native speaker teacher to have 
a good or very good knowledge of the students  language. Finally, in the 78% of cases teacher are 
found by students on the internet, via different web sites, being the 10% of them described as online 
forums ; the remaining 22% followed a friend or previous teach s advice. As shown by these data, 
the recruitment of the teacher occurs through channels which are accessible by everyone and where 
the professionalism is likely a clause of minor importance. By contrast this fact could also explain that 
he only channel for private teachers to be visible and competitive is the internet, since no other regular 
possibility is available. 
The remaining data to be commented are the ones concerning the students evaluation of his/her 
own performance. The 100% of the students is satisfied with the lesson and, presumably with the 
teacher. The same percentage would recommend such a course, as an alternative to the group 
language course. As far as their personal effort is concerned, the 47% of students study regularly at 
home after the lesson, the 31% study sometimes and the 22% doe t study at all. 
 
4. Conclusion 
 
This paper began by noting that private one-to-one language teaching has been a neglected topic in 
the literature. One reason for the neglect by researchers is that this kind of teaching tends to be a 
hidden phenomenon which is rarely documented in official statistics. In recent decades, however, 
private language teaching has become more evident in some regions of the world, and the fact that is 
not spread everywhere should be of particular interest from a socio-educational perspective. This fact 
underlines the desirability of giving the phenomenon more research and policy attention. 
The phenomenon has been approached by showing the different implications it has, ranging from 
the socio-economical ones, to the professional and educational ones. The results of the survey 
conducted on students taking private Italian language lessons in Moscow and Istanbul have shown that 
the students are particularly satisfied with their lessons and that beyond all the difficulties teachers 
have to face, students belief in learning in a beneficial setting is still persistent; however, a strong 
focus of this paper has been that of considering the non-regulated system and all its negative 
consequences, which if not controlled, can not only denigrate an important profession like that of the 
teacher, but also decrease the level of quality learning. 
To avoid such a risk it would be desirable to undertake a common commitment in finding new 
strategies and solutions to overcome the problem and, thus, provide students with a better service. 
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